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nN THE University of Illinois there are in progress a series of research studies 
ranging from preschool to college, the objectives of which are the measure- 
ment of the dynamic interplay between the child and his environment, and of the 
effects of this interplay in terms of the child’s growth and development. The 
present study reports the construction and validation of one scale for use at the 
high school level. The application of this scale to 130 high school teachers and 
to 182 high school freshmen in one school system constitutes another segment of 
this research program (10). 

Aims: The purpose of this study was to devise a scale for evaluating, in terms 
of defined mental hygiene concepts, the techniques which teachers use in certain 
problem situations in school. 

Procedure: Twenty-three “problem situations” were arbitrarily chosen. These 
situations were selected because they seemed to be representative of problems 
reported both by previous experimenters and by teachers cooperating in pre- 
liminary studies made during the construction of the present scale. Problem 
situations were chosen because the interplay between teacher and child is prob- 
ably more intense and therefore more easily recognized in such circumstances. 

The use of problem or conflict situations as a point of reference followed a 
pattern of procedure common to all kinds of inquiry. Early studies of delinquency 
were made on extreme cases. Early studies tn mental hygiene were definitely 
studies not so much in hygiene as in pathology. As techniques and concepts are 
refined, studies can be made on the conditions more nearly approximating the 
normal. This study attempts to evaluate teachers’ techniques of responding to 
children in situations involving behavior that is undesirable from the standpoint 
of growth or efficient functioning. 

Ballots were prepared which included the 23 problem situations. Under each 
there was a descriptive list of techniques or procedures which teachers have used 
or may use in dealing with that particular problem. The ballot was prepared in 
such a way that, with separate sets of instructions, it could be marked either by 
the teacher herself or by students, or others familiar with the teacher’s reactions 
with students in the schoo! situation. The ballots, containing statements of 
teachers’ techniques largely in descriptive terms, could be marked without knowl- 
edge of or regard to the desirability or undesirability of the technique from the 
standpoint of mental hygiene. 

The ballot, though asking what the teacher would prefer to do first in each 
problem situation, was essentially a group of 23 attitudes tests. Because problems 
are assumed to be different, a given technique might be used in several situations, 
but have a different mental hygiene value in each situation. The mental hygiene 
values of the techniques had to be determined separately for each of the 23 re- 
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spective problems. This study reports, therefore, the validation of 23 attitudes 
tests by one set of defined mental hygiene criteria. 

Because the question of value or desirability is, in some tests, difficult to con- 
ceal, the preliminary lists of techniques were loaded with techniques of doubtful 
mental hygiene value. An opportunity was given teachers and students to write 
on the original ballot additional techniques, where the list offered them failed to 
include a technique the teacher would most likely prefer to use. Thus, in com- 
piling the complete list of techniques included in this study, a considerable 
number of techniques were those actually written in by teachers and by students, 
describing what the teacher would prefer to do first in each respective situation. 
Most of the techniques written in were among those, discovered later, the judges 
had accorded higher mental hygiene values. 

The face sheet of the Teacher’s Ballot on which these additional items were 
collected read as follows: 

Teacher's Ballot 
Male_ — 





Name (Do not sign this Ballot) 
2+ ee Date____ 


School in which you teach______»_City___________State 
Approximate number of children with whom you have daily contact: 


Female__. 








Boys__-_ES—G rls CT otal 
Department in which you teach___.__=——SesSSSSSSSS—CSCS 
How many years have you taught?______=S 


Purpose 

This ballot aims to get an index of the treatment you would customarily apply to each of 
the problems listed below. 

Directions 
For each problem listed below mark 1, 2, and 3 opposite the three treatments you would 
prefer to use first, second, and third respectively. If you would prefer to use some treat- 
ment other than those listed please write a brief description of it and mark whether it is 
r, ra or 3. You may write on the blank lines provided the three additional items if you 
wish. 


The students were expected to mark a ballot identical with the Teacher’s 


Ballot except for the instructions. The face sheet of the Student’s Ballot read 


as follows: 
Student’s Ballot 








Name (Do not sign this ballot) mate Wate Age 
— OO Renae Colored 
Classification (year)____= Major 
Name of school __._--_-__EEsss—CSCtty CTT State 


Purpose and Procedure 


This ballot is part of a study of the methods used by teachers in dealing with certain 
problems. Most students are rather good observers of such procedures. On the inside of 
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this ballot are listed a number of problems together with statements of different kinds of 
methods occasionally employed by teachers. 

The persons conducting this study are not concerned with the identification of any 
student or any teacher. You are in fact asked not to sign this blank. It is necessary, how- 
ever, for students marking this ballot to have some particular teacher in mind. 

Names of teachers have therefore been chosen by lot. 

Because in large schools certain students might not have had classes with the teacher 
whose name has been drawn, a list of several teachers has been furnished the person who 
will administer this ballot. 

In marking the ballot will you keep in mind the teacher first named, if you have had a 
class with this teacher. If you have not had a class with the teacher whose name was drawn 
first, will you think of the next teacher on the list whom you know well. 

The number of the teacher whose methods you are voting on is No. 

(Please indicate the teacher by number rather than by name.) 

For each problem will you mark as 1, 2, and 3 those methods which you feel this 
teacher would use as first, second, and third choices respectively in dealing generally with 
this particular problem. 

It is of no interest here whether any of the methods listed may be regarded as good or 
bad. This ballot should indicate merely which methods this teacher would ordinarily use. 

If you feel that this teacher would use some other method than those listed you may 
write in a brief description of one, two, or even three additional methods. In which case 
will you mark them also as 1, 2, or 3. 

Please mark the ballot as accurately as you can. 


Altogether, 86 additional techniques were written on the ballots returned by 
130 teachers and 182 students. These were assembled with the mimeographed 
lists which had been prepared and the complete lists again mimeographed into 
a Judge’s Ballot. 

The Fudge’s Ballot. In the ordinary application of the Thurstone technique (11) 
in constructing attitude scales, the object of the attitude is already culturally de- 
fined with a fair degree of consistency. If one is measuring attitudes toward war, 
both the “‘militarist” and the “pacifist” may agree that war kills and maims and 
is undesirable in itself. The test purports to measure the degree to which one 
favors war as a technique or believes it a necessary technique for dealing with 
conflict in international relations. In constructing a test of attitudes toward 
war it Is not necessary to have involved definitions of war. 

In areas where the concepts are not already clearly formulated it is necessary 
to take special precautions to define one’s terms. There is as yet only a vague 
cultural agreement on the meaning of mental hygiene. There is in fact so much 
ambiguity that those working professionally in the field can on occasions scarcely 
understand each other. It was highly desirable that the judges be a group with 
a certain homogeneity in their backgrounds out of which some agreement on 
mental hygiene concepts might be achieved. The chances for ambiguity of the 
items of the scale would thereby be reduced and the scale could then be said to 
have validity within the definitions given. 

The judges consisted of 114 persons. Six had had considerable clinical experi- 
ence and. 108 were members of the writer’s class in character and personality 
development who received grades for the course of A, B, or C; C representing 
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average work. The Judge’s Ballot was administered at the close of the semester 
during which time the concepts underlying the present study had been con- 
siderably discussed. Source material for these concepts which were discussed 
with the judges will be found in part in the attached bibliography. 

The Judge’s Ballot was mimeographed on paper 8414 inches. It contained 
twelve pages, the first two of which gave full instructions for judging the mental 
hygiene value of each technique. The two pages of instructions which bear also 
a statement of the definitions and assumptions are reproduced in full below. 
The actual scale on which each technique was rated was six inches long divided 
into half-inch intervals. In the statistical computations the scale was treated 
as a seven-point scale extending from zero to 7.0 with values recorded to one 
decimal. 

Judge's Ballot 


Purpose 


A study is being made in an effort to discover: 

1, What techniques teachers customarily use in dealing with certain problems fre- 
quently encountered in school. 

2. The extent to which the commonly employed techniques operate in a way related 
to the mental hygiene needs of the child or ta a better adjustment on his part. 


Example 


Inattention in school is sometimes regarded as a behavior problem. If a child is inat- 
tentive in school his inattention might be due largely or in part to one or a combination 
of such factors as: 


1. He may nat be able to see well enough to read things on the blackboard. 

2. He may be hard of hearing and not know it or be afraid to admit it. 

3. He may be hungry. 

4. He may need sleep. 

5. He may be worried about family troubles at home, 

6. He may be too bright for the class and think school work is all foolishness. 
7. He may be too dull for the class and be discouraged. 


Any treatment that is to have mental hygiene value must show some effort at getting 
at the source of the difficulty; must indicate a step toward a better understanding of the 
child; must show the teacher working with the child. Merely keeping the child after school, 
for example, would not be working with the child or in his own interests. It would be 
treating a symptom rather than the trouble itself; it would be in reality working against 
the child and might increase the conflict between the child and his environment. 

You are being asked to serve as one of a number of judges to say whether or not and 
to what extent, in your opinion, each of a number of techniques is related or unrelated to 
mental hygiene objectives. In order for the judges to evaluate these techniques consist- 
ently it is necessary that all should have in mind the definitions and assumptions on which 
this study is based. 
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Definitions and Assumptions 


1. All behavior, whether good or bad, acceptable or unacceptable is an effort to meet 
some individual need. 

2. A behavior problem may be defined as a discrepancy between the child’s behavior 
and the expectations of the environment. 

3. Misbehavior is thus a symptom of something else: a symptom of a conflict between 
the child’s desires, purposes or needs and the needs, desires or demands of the environ- 
ment. 

4. Hygtenic techniques for dealing with misbehavior are those which: 


reduce conflicts 
increase the child’s status or prestige 
add to the child’s security; make him feel he can be worth something 
show respect for the child as a person 
add to the child’s satisfactions. 
In sum: they show the teacher working fundamentally with the child. 


5. Unhygientc techniques are those which: 
increase or maintain conflict and tension 
attack the child’s status or prestige 
reduce the child’s satisfactions 
increase his insecurity 
show lack of respect for the child as a person. 
In sum: they show the teacher working fundamentally against the child, 


DIRECTIONS 


On the next pages you will find twenty-three problems, after each of which are listed 
certain techniques which teachers have used in dealing with these problems. At the right 
hand side of the page is a scale which you are asked to mark, e.g.: 


Shows teacher Neither increases Shows teacher 
working against nor decreases con- working with the 
the child. Actually flict. child. 
increases conflict. 
inattentiveness 
2 I ° J 2 


3 
a. give him an ugly look x | 


i ef ere 





b. ignore him x 


—_— + i ee es ee ey ee ee 


c. determine by tests whether 
work is related to ability | 





ee ee eee eee 


In the example above, the person who marked it meant to indicate that in this judge’s 
opinion (a) “giving him an ugly look’’ would show the teacher actually increasing the 
conflict and working against the child. This judge believed that (b) “ignoring the child” 
showed a technique unrelated to the problem and that the teacher was neither increasing 
or decreasing the conflict. This judge also felt that (c) “determining by tests whether the 
school work was related to the child’s ability” indicated that the teacher was to a consid- 
erable extent working with the child and trying to reduce the discrepancy between the 
child’s behavior and the environmental demands that constituted the problem. 

You are not asked to say whether a technique is desirable or undesirable but to indi- 
cate where you think it stands, 1.e., at one or the other of the extremes on the scale or at 
some point in between. 
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Will you place an (x) opposite each of the techniques listed, indicating by the position 
of your mark on the scale the extent to which in your judgment this respective technique 
shows the teacher working fundamentally with or against the child, reducing the conflict 
or increasing it, or possibly having no effect on the child. You may place your marks on 
the lines or between them as you see fit. Please work quickly. Your first judgment will 
probably be as good on this sort of material as your second thought. 

Please mark the ballot as accurately as you can. 


The tallies on the Judge’s Ballots were tabulated and curves drawn according 
to the Thurstone technique to determine the P-value and Q-value of each tech- 
nique. The P-value is the median of the distribution of the judges’ ratings on the 
scale and is taken as the mental hygiene value of the techniques. The Q-value 
is the distance between the two quartile points on the distribution of the judges’ 
ratings and is taken as a measure of the degree of ambiguity of the statement of 
the technique. 

When the P-values and Q-values had been determined, the next step in the 
procedure was the elimination of those techniques which had too high a measure 
of ambiguity and of those problem situations which did not have a range of 
possible responses that according to P-values were evenly distributed over the 
scale. It was considered that the middle 50 per cent of the judges should mark 
their tallies within a range of two points on the scale. All techniques which had 
a Q-value over 2.0 have been eliminated. 

Among the 23 problem situations, three presented a dichotomy of techniques 
that failed to produce a scale. The techniques suggested to the teachers or written 
in by them or by the students, were regarded by the judges as of either high 
or low mental hygiene value. Because such a list would offer no possibility of a 
teacher’s being neutral or innocuous, these problem situations were discarded. 

Another problem situation, whispering, had no technique with a P-value over 
3.4. This situation also was eliminated. 

Other problem situations presented P-values evenly distributed over the scale, 
but when techniques with Q-values over 2.0 were discarded there were large gaps 
in the scale. The discarded problem situations were the following: 


5. Forging signatures 15. Quarrelsomeness 
6. Open rebellion, wilful disobedience 16. “Show-off” attitude 
7. Over-zealous in recitation 17. Cheating, dishonesty in the classroom 
8. Physica] laziness 18. Poor work due to lack of effort 
13. Shyness 22. Indecent conduct 
14. Whispering 23. Destruction of property on or about 
the school 


In determining which problem situations could be regarded as presenting a 
useful list of techniques scaled for mental! hygiene values, it was desired that no 
interval between P-values be greater than the arbitrarily determined distance 
of 1.5 scale points. Among the 11 problem situations which were retained for the 
mental hygiene scale there are two intervals of 1.7; all other intervals are not 
greater than 1.5. Table 1 shows for each of the rr problem situations the P-value 
and the Q-value of each technique. The techniques for each problem are arranged 
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in Table 1 in rank order of P-values and include all the techniques which were 
voted on by the judges, including the techniques with Q-values greater than 2.0. 


TABLE I 


8 
J 
yy 
S 
x 
ba 


Situation and Treatment 

1. Lack of interest 
Shame him before the class 
Criticize him before the class 
Demote him 
Admonish him to get to work or fail 
Restrict him 
Impose extra work 
Insist upon his getting to work 
Simply disregard it 
Ask if he worked before or after school 
Challenge him to do something different 
Urge self-reliance 
Give test of his achievement 
Request that he go see a specialist 
Private conference 
Ask for special physical examination 
Have him work with her to get started 
Investigate home situation 
Learn what stands in his way 
Find what Ass interest is 
Let him do some special project which he likes 

2. Bullying, cruelty 


SVEN ON ee Cage anit ee of Usp: et OO 
Aw OO 6 cn PN O ~Tb i COW HAT HO 
=m OO DO ww et eet ot et OO eet 
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Assign detention for a habit of tardiness 
Show dislike by facial expression 
Admonish him 

Report to school authorities 


y reprove 0.8 1.7 
Demote 0.8 1.4 
Shame him 0.9 1.6 
Deny him privileges 1.0 1.5 
Restrict activities 1.4 1.§ 
Send out of room 1.7 1.8 
Admonish him Pe 2.0 
Report to school authorities 1.8 1.8 
Judicial use of sarcasm 1.8 2.6 
Report it to his family 2.4 2.4 
Disregard it 3-5 1.0 
Exhaust him with physical work he likes" 4-6 2.0 
Have him run errands 4-6 1.7 
Ask for a conference 4.8 iF 
Ask him to take several special tests §.1 1.6 
Encourage him to work hard on special work 5.4 1.4 
Get acquainted with his viewpoints 5.9 1.3 

3. Tardiness 
Assign pages of tedious work 0.6 1.9 
Do not admit him to class 0.8 2.0 
Send out of the room 0.8 1.4 
Stand for a period 0.9 1.6 
Tease about being tardy 1.2 2.0 
If tardy three times send to office 1.4 4-4 
Assign detention 1.6 1.6 
Look at the clock, then at him 1.9 2.0 
1.9 1.6 
2.0 2.2 
2.2 2.3 
2.2 1.8 
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Pp. Q- 
value value 
Report to parents a4 2.8 
Make up work they have missed 3-4 2.0 
Recommend seeing a doctor 4.6 1.8 
Urge self-reliance to get to school on time 4-9 bs 
Ask if he worked g.2 1.4 
Find out the way he spent evenings Rad 1.5 
Show value of punctuality, then leave it to him a 1.6 
Give an interesting task for first part of period to him indivdually 5.4 1.8 
Investigate habits of health 5.5 14 
Investigate home conditions 5.7 1.3 
4. Disobeying regulations due to thoughtlessness 
Send him out of the room 1.2 1.7 
Oral reproof 1.4 2.1 
Facial expression of disapproval 1.9 1.9 
Admonish him 2.1 1.7 
Simply disregard it 3-5 0.2 
Call his attention to common courtesy 4-4 1.4 
Carry on a courtesy program 5.1 1.5 
Call special attention to courteous people $.1 1.8 
Ask for a conference §.2 1.6 
Acquaint him with regulations §.2 1.6 
9. Rudeness, impudence 
Shame him 0.7 1.2 
Send him out of the room 1.0 2.0 
Oral reproof i.I 1.2 
Put the offender in his place by judicial use of sarcasm 1.1 1.8 
Admonish him for his manners 1.3 1.4 
Facial expression to register disapproval 1.8 1.9 
Assign detention 1.8 1.6 
Give a conduct cut on his grade for the term 2.0 1.6 
Reproof—followed by conference 2.9 2.0 
Disregard 3:6 0.4 
Give general talk to the class; students will catch it 3.6 2.2 
Privately instruct him in manners 4-5 1.9 
Recommend physical examination 5.3 1.6 
Investigate any trouble with girl or boy friend 5.4 1.8 
Conference 5.4 1.4 
Ask if there is trouble at home 5.6 1.4 
Investigate manners at home 6.0 1.4 
Gain his confidence 6.1 1.2 
Try to discover resistance to something or somebody which bothers 
him 6.2 1.2 
10. Defiance 
Show him who is boss 0.3 2.6 
Oral reproof before the class I.0 0.8 
Send him out of room 1.0 1.5 
Exact a confession 1.0 0.7 
Require an apology 2.0 2.0 
Report to his parents 2.2 2.3 
Refer to authorities 2.3 2.2 
Disregard 3-4 0.6 
Disregard on surface—call for a conference 4-7 1.2 
See next day when he feels better 5.0 2.0 
Conference Dee 1.5 
Talk to student alone 5.6 1.4 
Learn how well he measures on tests ih comparison with others 5.6 1.2 
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Learn if he has any fear of other boys or girls 
Recommend physical examination 

Note if he has a physica! defect 

Find out cause 

Learn if he is the brunt for all jokes 

Learn if he has been punished unfairly 
Personal guidance—get at reason 


11. fnattentioeness 


Shame him by asking what he is thinking of 
Tease him 

Oral reproof 

Restrict him to routine work 

Call on him for an opinion right in the middle of his dream 
Report to the parents 

Disregard 

Call in after recitation 

Call on him frequently 

Challenge him to do better work 

Urge him to be self-confident 

Recommend to see a doctor 

Conference 

Give achievement tests 

Recommend to see a doctor to check his hearing 
Have vision tested 

Find out if cause is physical 

Give any other diagnostic tests 

Find out what does interest him 

Seek to find real cause 


12. Day dreaming 


Ask him before the group if he has a love affair 

Criticize him before the class 

Insist upon his getting to work or get out of the class 
Shame him 

Tease the dreamer 

Admonish him that his work is slipping while he is sleeping 
Call on him while dreaming 

Just let it go 

Impose tasks to keep him very busy 

Challenge him to do a difficult assignment 

Conference 

Conference to discover the dreams 

Recommend physical examination 

Confer and find out what his dreams are—perhaps worry instead 
Investigate outside interests 

Investigate home life 


19. Theft 


Prohibit him from being in places of responsibility 

Exact a confession 

Punish by demoting him in rank 

Report to schoo! authorities for discipline or punishment 
Report to the parents 

In private conference lecture him in an admonishing way 
Insist upon the replacement of the property 

Do nothing 

Appeal to sense of honor 

Investigate and learn if this is a habie of his 


DAACAMUMA ANA eh & ROH YH HO O 


ARNrnAMs eo PP 90900 
west r O OW RR & HAT HWA DH 


OMAR RA AAA O 


Wy ap Go Ge NN et Mt mt 


wmwnhMOOW MO BH mM HO he WOW WW O COX 


LM] 
sO 


Coon = = = = 


WOtts 2 ON bh ONODWA DORKRARDA CONOR AH 


CO mt mt met eet ee mt OO 


— aw me we Bmw a RR Re OO ew Dw 
Omwanat =e hm HAW ODO OO Ha Ow 


Orme NPN PHN HS & WV 


coxnt > O DAN On wn 


& 


262 A MENTAL HYGIENE SCALE FOR TEACHERS 


8 ry 
tJ 
ww 
.~] 
& 
Ee 
nm 


Investigate home finances 
Recommend medical examination 
Point out a vein of honesty 
Seek professional guidance 
Investigate past record 
Investigate freedom permitted at home 
20. Lying, untruthfulness 
Oral reproof so that the class may know 
Send him out of class 
Demote him from a place of responsibility 
Prohibit him from important responsibility 
Exact a confession 
Insist upon an apology 
Admonish him as to outcome 
Insist upon his saying everything in an exact way 
Call parents or authorities 
Charge it to imagination 
Show him that you can see through a lie 
Speak to student out of class 
Show him the value of truthfulness 
Learn age of pupil; C. A. and M. A. 
Recommend medical examination 
Seek professional guidance 
Investigate his case 
Investigate home condition 
Attempt sympathetic interview 
Find cause 
21. Truancy 
Assign detention 
Oral reproof 
Impose an additional task 
Restrict school activities 
Report to the school officer for discipline 
Report to the parents 
Just let it go 
Point out his responsibility 
Challenge him to better record than that 
Recommend medical examination 
Investigate home condition 
Investigate past record 
Seek professional guidance 
Attempt sympathetic interview 
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SUMMARY 


This study reports one step in a series of researches at the University of 
Hlinois ranging from preschool to college, whose objectives are the measurement 
of the dynamic interplay between the child and his environment and of the effects 
of this interplay in terms of the child’s growth and development. 

For each of 23 problem situations at the high school level a list was compiled 
of techniques which teachers report they have used in dealing with each respec- 
tive problem. These techniques thus constituted 23 attitudes tests. By means of 
the Thurstone method, a group of 114 selected judges validated, according to 

defined mental hygiene criteria, the mental hygiene scale value of each of the 
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techniques. Eleven of the 23 problem situations have been retained for a mental 
hygiene scale for high school teachers. The scale may be used by the teachers 
themselves or by the students or others familiar with the teacher’s methods of 
dealing with problems. 
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Character is the moral estimate of the individual, an evaluation. Sir Joun Abams 


Forgetfulness 1 is no mere vis inertiae, as the superficial believe; rather is it a power of 
obstruction, active, and, in the strictest sense of the word, positive ...a very sentinel 
and nurse of psychic order, repose, and etiquette. NIETZSCHE 


